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1. Background

1.1 English Communication Classes
Elective English communication course are offered each year to freshmen and sophomores at the

School of Human Welfare on a twice a week basis. A total of approximately 80 students are streamed
into three classes of approximately 25 students who are separated based on their English proficiency
test scores obtained before the beginning of their first academic year. The course objectives for both
levels of the English Communication I course (first year, spring semester) are as follows:

For Class 1, the upper level class, to strengthen the students’ ability to communicate their

thoughts in greater detail and length at such level equivalent to CEFR-J B2.1.

For Class 2 & 3, lower pre-intermediate to elementary level class, to acquire communication

skills necessary for communicating in simple situations reflecting intercultural knowledge when

necessary at such level equivalent to CEFR-J A2.

1.2 Motivation for Studying English

Research into language learning motivation has often been focused on English due to its position as
a global language. As a result, English presents other motivational variables different to other
countries because of its global status where Ushioda and Dornyei (2017) have discussed that
individual-psychological and macro-sociological factors need to be given more importance when
investigating language learning motivation. In a comprehensive survey of several articles, Ushioda and
Doérnyei (2017) discuss how motivational factors differ between English and those of languages other
than English (LOTEs). This indicates the overarching influence that English has and how the
motivational psychology towards acquiring a second language is affected. Research in this area
continues to progress through investigations into L2 motivation from a variety of perspectives, such as
the viewpoint of English as a “‘disembodied language’ transcending borders, cultures, and community
boundaries” (Ushioda & Dornyei, 2017, p. 451). While these new perspectives offer new insights,
Dornyei’s L2 Motivational Self System maintains its prominence and has been used jointly with

questionnaire surveys to analyze L2 motivation where it is common to see the use of Likert scales
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with multi-item questionnaires (Dornyei & Csizér 2012; Taguchi, Magid, & Papi, 2009). The L2
Motivational Self System has shown to be replicable and reliable which can be seen from its catalyst
study conducted in Hungary by Doérnyei and Csizér (2002) which was shown by Taguchi, Magid, and
Papi (2009) to produce similar results in Iran, China and Japan. The results showed that the global
status of English had an effect on learner motivation; however, Japan scored lower than Iran, and
China in terms of the importance of promoting English as a tool to succeed globally (Taguchi, Magid,
& Papi, 2009). Through other contrastive analyses, Japanese leaners also showed an imbalance of the
ideal L2 self. For example, Japanese leaners show awareness of the necessity to study English, yet
they do not associate it with being professionally successful due to it being only one of many factors
in achieving favorable employment. This in turn affects their preventional instrumentality, which is
associated with negative views towards English and includes obligations and duties, where Japan had
the largest impact out of the three countries on the ought-to-self (Taguchi, Magid, & Papi, 2009).

When examining the Japanese English language learning environment, the attitudes mentioned
above can be observed. In college, for example, students are sometimes quite difficult to motivate to
actively participate in English classes typically when the courses are compulsory. One of the reasons
for this lower motivation could be a consequence of the Japanese school education system where
students are somewhat forced to memorize words and grammar rules in order to proceed to higher
education (Kikuchi & Browne, 2009). However, students who wish to study abroad are motivated and
even become more motivated after they have actually gone abroad regardless of the period they spent
in English speaking countries (Kobayashi, 2017). Kobayashi’s (2017) survey compared second
language learning motivation and attitude before and after a study abroad program. Despite the
variations in the purpose, venue, or period, positive impacts were observed.

1.3 Inviting Foreign Guests to English Communication Classes
Project description

Every year, we have invited either guest speakers or foreign students to English Communication
classes. Once we enjoyed a problem-solving game using augmented reality technology, which had
various effects on students’ willingness to communicate (Hasian, Kawasaki, Fukui, & Nakano, 2017).
Another activity was with American high school students learning Japanese. Japanese learners and our
English learners were asked to collaborate to compensate for each other’s lack of linguistic and
cultural knowledge to complete a certain task. After this session, our students’ foreign language
anxiety was reduced (Hasian & Kawasaki, 2018). In the spring semester of 2018, two or three foreign
students who were studying at Kwansei Gakuin on Japan East Asia Study Programs visited the three

English Communication I class.

2. Research

2.1 Purpose
The purpose of this research was to investigate the impact of having foreign students in class on
students’ second language learning motivation, attitudes, and selves.

2.2 Participants
A total of 72 freshmen from three classes participated in this project. Table 1 summarizes the

146



Table 1
Demographic Characteristics of the Classes

Class Instructor Level Number of Enrolment
1 A Pre-Intermediate 28
2 B Lower Pre-Intermediate & Elementary 22
3 B Elementary 22

demographic information of the three classes.

2.3 Foreign student guest sessions

The objectives of the project were to provide students with: 1) authentic environment where they
had to negotiate for meaning with maximum use of their ability, and 2) an opportunity to experience
cultural differences. The following are the activities that were carried out in each class. The classes
lasted approximately 80 minutes.

2018 Upper level students’ classroom activities

For the upper level English Communication I class, four foreign students visited the class where
they were asked to prepare a presentation for about 10 minutes or so on their hometown or home
country. All the presentations exceeded the suggested 10 minutes where the Japanese students and
foreign students negotiated meaning throughout. After the presentations were finished, the foreign
students allowed time for questions and answers. For the remaining class time, desks and chairs were
merged together in the center of the classroom where all students were encouraged to mingle and talk
together. By this stage most students were engaged positively in conversations in either Japanese or
English.

2018 Lower level students’ classroom activities

The same or different students visited the two English Communication I classes for lower English
proficiency students. Each foreign student as had been asked in advance gave a short power point
presentation on their home country or town. Some of the Japanese students asked questions. In turn,
our students gave a group presentation on Japanese culture or tourist spots. Introduction of Japanese
castles with ‘Tenshukaku,” or a castle tower and manga/anime culture were among the presentations.
For the rest of the class time (approximately 20 minutes), the guests joined the groups for a casual

discussion on their presentations.

2.3 Instruments

A total of 59 items, grouped into sixteen factors were taken from Kobayashi (2017) which was
originally reported in Taguchi, Magid, and Papi (2009) and in Taguchi (2013). All the questionnaire
items had been developed, modified and verified by Doérnyei and his co-researchers (Ex. Dornyei &
Taguchi, 2010). The information is also available on the web (https://www.zoltanDérnyei.co.uk/). The
items consisted of statement types and question types. The statement-type items were measured by six-
point Likert scales and the question-type items by six-point scales between ‘not at all’ to ‘very much.’
(See Appendix 1) The sixteen factors used were as follows:
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Factor 1 Motivation

Factor 2 Ideal L2 self

Factor 3 Ought-to L2 self

Factor 4 Family Influence

Factor 5 Instrumentality (promotion)
Factor 6 Instrumentality (prevention)
Factor 7 Confidence towards Language Learning
Factor 8 Attitude to Learning English
Factor 9 Interest in Traveling Abroad
Factor 10 Anxiety for Cultural Assimilation
Factor 11 Interest in English

Factor 12 Anxiety for Using English

Factor 13 Integrativeness

Factor 14 Cultural Interest

Factor 15 Attitudes to L2 Community
Factor 16 Attitudes to Studying Abroad

2.4 Procedure

During the classes before and after the session, the students completed the questionnaire after
having been informed of the anonymity and signing a consent form. The questionnaire administered
before the session (Pre-Survey) is attached as Appendix | and its translation as Appendix 2. The order
of items was randomized in the questionnaire administered after the session (Post-Survey).

3. Data Analyses and Results

Among the questionnaire papers collected, only those with all items answered at both pre- and post-
surveys, and with signed consensus forms were processed for further analyses. The Cronbach Alpha
internal consistency reliability coefficients are shown in Appendix C. Because the coefficients for
Factors 8 and 13 were below .60, one of the items from each factor was excluded from further
analyses thereby leaving 57 items. The descriptive statistics of the response scores by class are
combined with the t-test results mentioned later and shown in Tables 2 a and 2 b.

Paired-samples t-tests were conducted to compare the response scores between the pre-survey and
the post-survey by factor as shown in Tables 2 a and 2 b with graphical presentations in Figures 1 a
and 1b, respectively. For the upper level students, Ought-to L2 self (Factor 3) and Attitude to
Learning English (Factor 8) showed significant mean score increases. Anxiety for Cultural
Assimilation (Factor 10) showed significant mean score decrease. The results from the lower level
students revealed significant score increases of Ideal L2 self, Ought-to L2 self, Attitude to Learning
English, Integrativeness, Cultural Interest, Attitudes to L2 Community (Factors 2, 3, 8, 13, 14, and
15). On the other hand, scores of (Instrumentality (promotion) and interest in traveling abroad) were
found to have decreased; #:(35)=4.027, p =0.000 and #(35) =3.020, p =0.000.
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Table 2 a

Descriptive Statistics and Paired T-test Results: Upper level students

Factor# | n Pre-Survey Post-Survey t-test
Min Max M SD Min Max M SD 1(23) P
1 24 1.8 6.0 3.4 0.83 1.3 5.0 3.4 0.77 -0.097 | 0.923
2 24 1.4 5.4 3.0 1.12 2.0 5.4 3.4 0.96 —1.881 | 0.073
3% 24 1.3 6.0 3.1 1.09 1.3 6.0 39 1.16 -3.536 | 0.002
4 24 1.0 4.8 2.8 1.09 1.0 5.3 3.1 1.19 -1.176 | 0.252
5 24 1.4 6.0 43 0.99 3.0 5.8 4.5 0.77 —0.760 | 0.455
6 24 1.5 6.0 43 1.14 3.5 6.0 4.8 0.76 -1.868 | 0.075
7 24 2.0 6.0 4.1 0.98 2.3 6.0 43 0.87 —0.651 | 0.522
8* 24 1.7 5.7 3.7 0.89 1.7 6.0 4.4 1.11 —2.550 | 0.018
9 24 1.0 6.0 42 1.45 2.0 6.0 43 1.12 —0.512 | 0.613
10* 24 1.4 5.8 2.7 0.95 1.0 4.8 2.3 0.95 2.575 | 0.017
11 24 1.7 6.0 4.0 1.11 2.0 53 4.1 0.87 —0.381 | 0.706
12 24 1.8 6.0 4.1 1.12 2.8 6.0 4.1 1.04 —0.047 | 0.963
13 24 1.5 5.5 39 1.04 1.0 6.0 4.1 1.44 —0.841 | 0.409
14 24 1.0 6.0 3.8 1.18 1.7 6.0 4.1 1.06 —1.463 | 0.157
15 24 1.3 5.8 4.1 1.17 1.8 6.0 4.5 1.19 —2.065 | 0.050
16 24 1.0 5.5 3.6 1.36 1.0 6.0 3.8 1.45 —0.816 | 0.423

Note: *indicates that the factor score significantly changed.
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Figure 1 a Factor Mean Scores with Significant Changes (Upper level students)
The vertical axis shows the point scale, and the actual range is from 1 to 6.
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Table 2 b
Descriptive Statistics and Paired T-test Results: Lower level students
Factor #| n Pre-Survey Post-Survey t-test
Min Max M SD Min Max M SD 1(23) P
1 36 1.5 5.0 3.1 0.95 1.0 53 3.0 0.92 0.783 | 0.439
2% 36 1.2 4.4 2.8 0.85 1.0 4.8 3.0 0.91 —3.446 | 0.000
3% 36 1.0 4.7 2.6 1.01 1.0 5.3 3.1 1.02 -3.354 | 0.002
4 36 1.0 4.8 2.5 1.10 1.0 4.5 2.6 0.99 -1.118 | 0.271
5% 36 2.8 5.6 4.4 0.89 1.8 6.0 4.0 0.95 4.027 | 0.000
6 36 23 5.5 4.1 0.89 3.0 6.0 4.1 0.79 —0.395 | 0.695
7 36 1.7 6.0 3.8 1.01 2.0 5.7 3.9 0.83 -0.716 | 0.479
8* 36 3.0 5.7 4.3 0.67 2.7 6.0 4.6 0.79 -3.542 | 0.001
9% 36 2.0 6.0 4.1 1.18 1.7 5.7 3.6 1.00 3.020 | 0.005
10 36 1.0 4.2 2.3 0.79 1.0 4.8 2.4 0.98 —0.618 | 0.541
11 36 1.0 5.7 3.7 1.11 1.0 5.0 3.5 1.08 1.123 | 0.269
12 36 1.0 6.0 3.6 1.14 1.0 6.0 3.6 1.14 0.210 | 0.835
13* 36 1.0 6.0 3.7 1.25 1.5 6.0 4.0 1.03 -2.582 | 0.014
14* 36 1.0 5.7 3.5 1.29 1.7 6.0 4.0 1.25 —4.170 | 0.000
15* 36 1.3 6.0 4.1 1.17 2.0 6.0 4.3 1.09 -2.294 | 0.028
16 36 1.0 6.0 3.6 1.47 1.0 6.0 3.6 1.51 -0.107 | 00915

Note: *indicates that the factor score significantly changed.
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The vertical axis shows the point scale, and the actual range is from 1 to 6.
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4. Discussion

Upper level classes (Class 1)

For the upper level class, substantial score changes were seen across three particular factors. The
largest point differential was found among the ought-to L2 self factor where an .8-point increase was
observed. Taguchi, Magid, and Papi (2009) have discussed the correlation between the ought-to L2
self and family influences in Asian cultures where students in this context may have further realized
the necessity to possess certain English skills after experiencing real-life interactions with native
English speakers. This experience seems to also have influenced the students’ attitudes to learning
English where a .7-point increase was observed. Not displayed on the above graph is the ideal L2 self
factor as it only improved slightly between pre- and post-surveys. However, its above average point
value of 3.0 and 3.4 respectively coincides with Taguchi, Magid, and Papi’s (2009) belief that students
who have strong ideal L2 selves will exhibit favorable attitudes. Finally, students’ anxiety for cultural
assimilation had decreased significantly compared to the pre-survey results.

Lower level classes (Classes 2 & 3)

Significant score changes in more factors in the lower level classes can be interpreted as the time
with foreign students having had a larger impact on the students in these classes. Specifically, they felt
more pleasure in the English classes and increased their interest in English speaking countries and the
culture. Their ideal L2 selves became clearer while confirming the necessity of learning English.
Although the students’ motivation seemed to have been driven by external pressure coming from
family members, for example, the experience with foreign students made them slightly change the
reasons for studying English (score decrease of instrumentality (promotion) factor. The significant
decrease in the students’ interest in traveling abroad is an unexpected result. We are unable to explain
this decrease because we could not collect written comments from the students due to a tight class
schedule.

5. Conclusion

Between the higher level and lower level classes, mostly positive effects were shown to be as a
result of inviting foreign guests into English communication classes. While the lower level class had
significant decreases in instrumentality (promotion) and interest in travelling abroad, six other factors
had significant score changes. Also, the higher level class saw significant improvements as well.
However, the variety of improvements were restricted to attitudes to learning English, ought-to L2 self
and anxiety for cultural assimilation. It seems that both levels can benefit from these types of
experiences albeit with different results. Finally, this study was not conducted without its limitations.
First, the number of guest speakers were not equal between the classes where either three or four
guests were present as well as the length of each speaker’s presentation and Q&A time. However, this
can be observed as the result of positive and natural interactions with native speakers. Going forward,
it would be critical to come to a conclusion on how to create identical experiences between the classes
considering the gap in English levels if the classes and their experiences were to be compared. Finally,
large typhoons interrupted scheduling for this study where we were unable to conduct a delayed
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questionnaire where written comments from the students would have provided further insight.
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Appendix 1 Pre-Survey Form
FE, EHTOEHED) ¥, EFEICHSZLEBYIZER TS

____________ _____________ ____________ 6
LT Bbiv £ Bbiw HIYEHBbi R B ZI3E> LTHEHE)
1 | KFEOHTOIFEDMHE L IZHIKDSD 5,
2 | EBMLIC L o T, ARAPAARYLOEES 2 SN LERERD 5 L E I,
30| HFEOMEE LTBLLEVwOrRWHHEEZEL 0BT D L) OT, FIEOMIRIZIALZ,
4 | EEPHEINTVEOEHL DL DT H,
5 | EFEOREOFREAF & 75,
6 | BEFESTEITEBERIZEHC 2 A TELDT, EEOMEIZRY 7,
7 | WARITE L2 T, EEOMRIZAITH B,
8 bo BT, BEEEEEICHIIOTONE LR,
9 | iR HFEETHIMIEIIAE L2 WEB s TWADT, HEELEMHL TH L DI,
10 | HFEDST ENUTHIMRITHSEE LD 5 O THRFEDOTEZ T 5,

- Items from 11 to 47 omitted. Refer to Appendix 2 for the complete set of items.

HTALA~R W HEH~2w Ihid LL~TT P ~TT

48 | EFEEOMEER, B, & D WIIARIII & T D

49 | FFEE OB X T ho

50 | EORREEFEI XTI ho

51 | EEEEIDO AL IZDOWTH 2 LMD 720 T D

52 | SRIBIVHMERTEE) (K7 074 7&8) OEPHNISML 72T ho
53 | FEFEEITIEL 2T L EHFMITF & T D

t

54 | FEEEICHEATVY S AL DX T Ay

t

55 | HEREEAFRAT T 2 DI & TTh

56 | EOREXEEBEROALD L IR 72T Th,

2

57 | WEEEIO N 2 OALRZEM % S HICHIZ 720121, EOREEFEFE IR 7Z L BT 32,

58 SBEONAZ L) EVIZRY 20T,

|

59 SBREES DB NITEEBE O KFIEF LW TT D%
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Appendix 2
Questionnaire Factors and Items Translated into English (#31 & #48 were not included in further analyses due to
their impact on item consistency.)
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Item

Factor

Item

1

1 B

Motivation

If an English course was offered at university or somewhere else in the future, I would
like to take it.
G5 S LIZRFER L OMOFT THEFFEDIZEN HILUL, ZiEL 72\

I am prepared to expend a lot of effort in learning English.

PR OB N ZR L T\,

I am working hard at learning English. YeFEx — RO L T\ 5,

I think that I am doing my best to learn English.
B EREOMR A EHR > T b LS,

2HMEAT
Ideal L2 self

I can imagine myself living abroad and having a discussion in English.
SHENZ A, EFETHE L CW A HG 2B TE %,

Whenever I think of my future career, I imagine myself using English.

TFROMLFIZONWTER D L IV OBEFERZH o TWEHGEZET %,

I can imagine a situation where I am speaking English with foreigners.

[5TAHELA L BT E LT 2 RILE IR T S 5o

I imagine myself as someone who is able to speak English.

WL L) > TV B EGEHEET 5,

The things I want to do in the future require me to use English.

TRAGDP LI L2 T5720100F, EFESLEL 2D,

10

11

12

3IFRBWHED
Ought-to L2 self

Learning English is necessary because people surrounding me expect me to do so.
ADEFZMET LI L2 ) OANADPIRFL TWE DT, KFHEOMMEITLE
7o

I have to study English, because, if I do not study it, I think my parents will be disap-
pointed with me.

PEEZ IR L 2 W EBDPREITE ) DT, EEFHEWML 2T IUIR 5%\,

My parents believe that I must study English to be an educated person.
PFFEOMIELE L THEEDODH Z NI 62T E %R 6 hwE, TR ERoTw
b0

13

14

15

16

4 RIRD
Family Influence

My parents encourage me to study English.

BOSYEEOMRE DTV 5,

My parents encourage me to study English in my free time.

Wi 7258 2 & X IHFHEOMIEE T 5 L H 12, EBUETTOT 5,

My parents encourage me to take every opportunity to use my English (e speaking and
reading).

BUIRAZ, H 5 W LK ZFIH LT3R
IEIITTHT D,

BMALZNFELI T AL, JaEz

My parents encourage me to attend extra English classes after class (e English conver-
sation schools).

BUIMIZ, HEOBRILIIHESFEFR A ETRFELZMETL L) IZTTHOTY
%o
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17 |5 EERY -4 |Studying English can be important to me because I think it will someday be useful in
Instrument-ality | getting a good job.
(promotion) WFEOMIEEZ L TBL EVORBWMER 2B L2012 LB ) DT, HFED
I IR 72,
18 Studying English is important to me because English proficiency is necessary for pro-
motion in the future.
TR FAHED 72D (T HFET NI T & 7 B O THFEOMIRIT K7,
19 Studying English is important to me because with English I can work globally.
WEEDST EIUTERRIZH C 2 E2STE 5D T, HFEOMHITIKYIZZ,
20 Studying English can be important for me because I think I’ll need it for further stud-
ies on my major.
GHRELIZEGOHEMZOVTHIRL TV 72DITITEFEPLEII R S &
T, HEFEOMIRIIARLIZZ,
21 Studying English is important to me because I would like to spend a longer period liv-
ing abroad (e.g. study, work.).
MR FECHIMCRIFELLWE B> TnLDT, EEEMELTBLD
REI72,
22 |6 #BERY —[AH |1 have to learn English because without passing the English course I cannot graduate.
Instrument- ality | EFEDHA % & SR W EREFETXRWVWOT, EEOWEE L 2T 5%\,
23 | (prevention) I have to study English because I don’t want to get bad marks in it at university.
REDOIGH TRV END 72 { O T, BEFEOMIEE L2 TUd% 5% v,
24 Studying English is necessary for me because I don’t want to get a poor score or a fail
mark in English proficiency tests.
HFEO YR CIR A o 72 ) REHIZ A Y 72 2 O THFHO BRI
272,
25 Studying English is important to me because, if I don’t have knowledge of English, 1’11
be considered a weak student.
PEPTEVE, HROEVEA L bSO THEFEOWIRIIKY 72,
26 S REE K | If T make more effort, I am sure 1 will be able to master English.
ERARELC bo LHBENTIE, HEREHEICHIIOT LN LY,
27 | Confidence  to- I pejieve that I will be capable of reading and understanding most texts in English if I
Wards. Language keep studying it.
Learning ZOF FMHERT UL TOOEFO LR L FO, BRETELL)IIE5L
B
28 I am sure I will be able to write in English comfortably if I continue studying.
COFEEMWMEHT S, TFREICHEFELHET L EHS
29 | 8 JEEFE IZx) |1 like the atmosphere of my English classes.
?é% PRRDILZEDFZH RN & 72,
30 AttltuQe to | I always look forward to English classes.
Learning English WEDOIZELZVOLE LA LTV D,
3 I find learning English really interesting.
PLRE % iR %
32 I really enjoy learning English.

ca.
PEERFROIEIARY 2L v,
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33

34

9 MEHMIRAT D
A

Interest in Trav-
eling Abroad

Learning English is important to me because I would like to travel internationally.

WEIVIRITZ L72Ww o T, EFEOMIRIIARYITH %o

Studying English is important to me because without English I won’t be able to travel
a lot.

FENPTE2ITNE, FRITVHE ) TERL R BDOTHEFEOWHITARYZZ,

35 I study English because with English I can enjoy travelling abroad.
WEEDST ZIUDMYVRAT OS5 L O 2 O THEEOMEE T 5,
36 |10 [H b~ @ % |1 think that there is a danger that Japanese people may forget the importance of Japa-

37

38

39

40

n

Anxiety for Cul-
tural  Assimila-
tion

nese culture, as a result of internationalization.

EEALIZ & o T, HARADPHAALOEE 2 5N 5 ERitrd 2 & 85

Because of the influence of the English language, I think the Japanese language is cor-
rupt.
WFRORBETHARE G T D L

Because of the influence of the Enghsh-speaklng countries, I think the moral of Japa-
nese people are becoming worse.

WEEEOE ~ ORET, HEAADEITVPETLTWS EE,

I think the cultural and artistic values of English are going at the expense of Japanese
values.

PFROALRy, ZATRIMGAE L H AR OB 2 720123 2 5o

I think that, as internationalization advances, there is a danger of losing the Japanese
identity.
EIRALAHES & HARDIB BTN L EBERH 2 & B,

41

42

11 35 R 3
% PR

Interest in Eng-
lish

I feel excited when hearing English spoken.

PENFEHEINTVEDEH EDIDHLT S,

I am interested in the way English is used in conversation.

KFEOHF TOEFEO M IZHIRD D 5,

43 I find the difference between Japanese vocabulary and English vocabulary interesting.
H AR & RO HEROE TV E B 6
44 | 12 3& & {3 H ~~ | T get nervous and confused when I am speaking in my English class.
DAL PFEOBETHES L T2, AR 72) A7) 3%,
45 |Anxiety for Us-{p wouid feel uneasy speaking English with a native speaker.

ing English

PFFECAATA TAE =N —LiEa S 5%G, ANEEE LS,

46 If I met an English native speaker, I would feel nervous.
WFEDIA T4 TAE ==& L, RECRb,

47 I would get tense if a foreigner asked me for directions in English.
MEINICEFETEZ BN S E8RT 5,

48 /| 13 #HAME | How important do you think learning English is in order to learn uf the cul-

49

50

Integrative-ness

ture and art of its speakers?

YFEE D N 2 DAL ZAl

B

THA72OIC1E, EOREBEIGEFF IR L

5]

How much would you like to become similar to the people who speak English?
COREREBOANAD L HIZH N 720V TT Dy

How much do you like English?
£ ORIESTNIF & TT
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the future.
SHBER DB IUTHFEBE O RKFITEF L7z,

51 |14 X112 %t 3 | Do you like English films?
% B YRR OWLE LT X T3 2%
5p | Cultural Interest |, you like English magazines, newspapers, or books?
PRREIOMEEER, T, &5 WIEARIIFE T Ho
53 Do you like TV programs made in English-speaking countries?
WREECIES N7 L EFHIIIT & T D
54 |15 B L 5 7% @ | Do you like to travel to English-speaking countries?
I3 2274 — | FEEREANRITY 2 DR E T
55 L:ﬁj_z"%b‘fg Do you like the people who live in English-speaking countries?
Attitudes 10 12| yea | (&, TV 5 A4 D3F & T 7
Community - - - - -
56 Do you like meeting people from English-speaking countries?
PFREIDO N %2 EHI) B WIS ) 720 T
57 Would you like to know more about people from English-speaking countries?
BEEE DN 212DV TH 5 LAY 72T 0%
58 |16 ¥ 12 %) 3|1 would like to participate in programs abroad (incl. volunteer activities) if I have a
% REFE chance in the future.
Attitudes to SRMIVHMERESR) (KT 0714 7&L) ORI HIUISML 72w,
59 | Studying Abroad |1 o1 like to study at a university in English speaking countries if I have a chance in
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Appendix 3
Internal Consistency Checked by Reliability Analysis (Higher Level)
Cronbach Alpha Coefficient Number of
Factor . Remarks
Pre-survey Post-survey items
1 0.74 0.71 4
2 0.82 0.86 5
3 0.72 0.78 3
4 0.71 0.81 4
5 0.81 0.64 5
6 0.87 0.78 4
7 0.65 0.75 3
8 0.67 0.63 3 One item removed
9 0.90 0.85 3
10 0.72 0.85 5
11 0.73 0.66 3
12 0.88 0.75 4
13 0.57 0.87 2 One item removed
14 0.69 0.72 3
15 0.85 0.87 4
16 0.86 0.81 2

Internal Consistency Checked by Reliability Analysis (Lower Level)

Cronbach Alpha Coefficient Number of
Factor . Remarks

Pre-survey Post-survey items

1 0.75 0.83 4

2 0.68 0.83 5

3 0.71 0.78 3

4 0.82 0.86 4

5 0.72 0.87 5

6 0.74 0.71 4

7 0.74 0.75 3

8 0.65 0.81 3 One item removed

9 0.82 0.70 3

10 0.75 0.90 5

11 0.70 0.76 3

12 0.83 0.86 4

13 0.73 0.73 2 One item removed

14 0.80 0.83 3

15 0.90 0.90 4

16 0.70 0.84 2
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Impact of Interaction with Foreign Students
on L2 Motivation, Attitudes, and Selves

Mariko Kawasaki*', Samuel Haugh**, Yoko Nakano*’ and Seishirou Ibaraki**

ABSTRACT

When learning a second language, students are motivated by numerous internal and exter-
nal variables that influence their attitudes and selves. One particular method which has given
insight into these areas is Dornyei’s L2 Motivational Self System which has been used with
questionnaire surveys and Likert scales to investigate specific variables for large numbers of
people (Dornyei & Csizér, 2012; Taguchi, Magid, & Papi, 2009). Within this study, it was
hypothesized that Japanese students studying English communication at Kwansei Gakuin Uni-
versity would show changes in their L2 motivation, attitudes and selves after interacting with
foreign students. These experiences have been investigated before at Kwansei Gakuin Univer-
sity where foreign students have routinely been invited to English communication classes
each year; Hasian, Kawasaki, Fukui, and Nakano (2017) observed a reduction in students’
foreign language anxiety under similar conditions. A study by Kobayashi (2017) provided di-
rection for this study where students who studied abroad were asked to complete question-
naire surveys which showed that student L2 motivation improved regardless of initial motiva-
tion levels, length of time abroad, location or purpose. Kobayashi’s (2017) survey, which was
originally reported in Taguchi, Magid, and Papi (2009) and in Taguchi (2013), had been de-
veloped, modified and verified by Dornyei and his co-researchers (Ex. Dornyei & Taguchi,
2010) and was also used as the foundation for this study. Pre- and post-survey comparisons
revealed that inviting foreign guests to both levels of English communication classes had sev-
eral positive effects. While these varied between the levels of the classes, significant improve-
ments to the ideal L2 self, instrumentality, interest in traveling abroad, cultural interest, ought
-to-L2 self, attitudes to learning English, integrativeness, attitudes to L2 community, and anxi-
ety for cultural assimilation were observed.

Key words: English communication classes, foreign students, motivation
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